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STATEMENT OF PURPOSE 
 
A college preparatory and authentic skills English course, Basic College English III is designed for the college preparatory student who is in need of 
strengthening in reading and/or composition skills.  The following units are not intended as discrete units of instruction; rather, they represent an 
integrated approach to the study of language arts.  Therefore, instructional activities are designed to reflect the relationship and the 
interconnectedness of the language art skills of reading, writing, listening, speaking, and viewing.  A research paper, reflected of the process, is 
required for the course of study. Separately we assess students to gauge progress and inform instruction. Benchmark assessments for students in 
grades 9 through 12 are administered in the form of a midterm and final exam for full year courses. *Special Note: Only final exams are administered 
at the end of quarter courses and semester courses.  
 
This course is aligned with the New Jersey Student Learning Standards for English Language Arts and the New Jersey Student Learning Standards for 
Technology ,as well as the PARCC. 
 
This revision defines essential questions and enduring understandings, teacher notes, an updated bibliography, and updated required readings. 
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THE LIVING CURRICULUM 

Curriculum guides are designed to be working documents.  Teachers are encouraged to make notes in the margins.  Written comments can serve as 
the basis for future revisions.  In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the classroom 
and to work collaboratively to develop recommendations for curriculum reforms as needed. 
 
 
 

AFFIRMATIVE ACTION 

During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, 
national origin, or creed.  Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the 
texts and the instruction inherent in this course. 
 

 

MODIFICATIONS AND ADAPTATIONS 
 

For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the following link - 
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individualized Education Plans (IEPs) 
must adhere to the recommended modifications outlined in each individual plan. 
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GENERAL GOALS 

 
 
The students will: 
 
 

1. develop and refine study and test-taking skills as tools of individual learning within and outside the classroom. 

2. acquire an appreciation of selected literary classics and contemporary pieces from the body of British literature and the various literary 
themes and genres which they represent. 

3. expand a variety of writing and research skills, such as persuasive, expository, narrative, and compare-contrast pieces. 

4. refine the awareness of the relationship between form and function in language. 
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GRADING PROCEDURES 

Student grade and credit for the course are dependent upon a demonstration of the mastery of the course proficiencies as measured by: 
 
MAJOR ASSIGNMENTS   50% 
(Tests/Projects/Presentations/Writing) 
 

• Shared Inquiry 
• Reading Projects 
• Oral Presentations 
• Novel Tests 
• Research Process 

• Technology Presentations 
• Creative Writing Pieces 
• Writing Process Pieces 
• Revised Writing 
• Literary Analysis Paper 

• Timed Essay 
• Research Paper 
• Metacognitive Reflections

 
MINOR ASSIGNMENTS   35% 
 

• Reader Response 
• Reading Logs 
• Journals 

• Article Annotations 
• Quizzes 
• Reading Projects 

• Vocabulary

 
CLASSWORK/HOMEWORK   15% 
 

• Online Activities 
• Class Discussions 
• Group Work 
• Journals 

 

•  Creative Writing Pieces 
• Literature Circles 

• Vocabulary 

• Reading Comprehension Checks 

• Literary Letters 
• Discussion Questions 

Final Grade – Full Year Course 

Full Year Course 
• Each marking period shall count as 

20% of the final grade (80% total).  

The midterm assessment will count as 10% of 
the final grade, and the final assessment will 
count as 10% of the final grade.  
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OUTLINE OF CONTENT 

 
I. COMPARATIVE NARRATIVES:  BEOWULF AND GRENDEL 

A. Required readings: 
1. Beowulf 
2. Grendel 

B. Technical vocabulary and Key terms: 
1. epithet 
2. kenning 
3. epic 
4. alliteration 
5. perspective 
6. Paganism and Christianity 
7. setting 
8. conflict 

 
II. CANTERBURY TALES 

A. Required readings: 
1. General Prologue 
2. Pardoner’s Prologue and Tale 
3. Wife of Bath’s Tale 

B. Technical vocabulary and Key terms: 
1. irony 
2. tone 
3. imagery 
4. characterization 
5. hierarchy 
6. hypocrisy 
7. feudal 
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III. SOCIAL COMMENTARY 

A. Required readings: 
1. “A Modest Proposal” 
2. “The World Is Too Much with Us” 
3. “The Lamb” and “The Tyger” 
4. “Ozymandias” 
5. excerpts from chapters 1 and 2 of Hard Times (in CE 3 textbook) 

B. Technical vocabulary and Key terms: 
1. satire 
2. Romanticism 
3. symbolism 
4. characterization 
5. diction 
6. educational philosophies 
7. hyperbole 
8. persuasive techniques 
9. allusion 
10. repetition 
11. imagery 
12. sonnet 

 
IV. RELATIONSHIPS THROUGH POETRY 

A. Required readings: 
1. “Get Up and Bar the Door” 
2. Sonnets—suggested:  Spenser’s Sonnets 30 and 75, Shakespeare’s Sonnets 29 and 130 
3.  “My Last Duchess” 
4. “Porphyria’s Lover” 

B. Technical vocabulary and Key terms: 
1. ballad 
2. sonnet forms 
3. dramatic monologue 
4. speaker 
5. rhyme scheme 
6. symbolism 
7. simile 
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8. sensory language 
9. facts vs. inferences 
10. metaphor 

 
V. MACBETH 

A. Required reading: 
1.  Macbeth 
2. “Role Reversal” and “Beauty and the Beast” from Patterns of Exposition 

B. Technical vocabulary and Key terms: 
1. drama 
2. protagonist 
3. tragedy 
4. essay 
5. symbolism 
6. paradox 
7. gender roles 
8. soliloquy 
9. conflict 
10. aside 
11. dramatic irony 
12. couplet 
13. climax 
14. resolution 

 
VI. BRITISH NOVEL 

A. Required reading, a choice of the following options: 
1. Lord of the Flies 
2. The Curious Incident of the Dog in the Night-Time 
3. Mr. Pip 

B. Technical vocabulary and Key terms: 
1. plot 
2. setting 
3. characterization 
4. conflict 

 
VII. RESEARCH PAPER 
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VIII. GRAPHIC NOVEL 

A. Required reading:  Persepolis 
B. Technical vocabulary and Key terms: 

1. illustrations 
2. captions 
3. graphic design elements 
4. plot 
5. conflicts 
6. characterization 
7. theme 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 

COURSE PROFICIENCIES  
 
Course: ENG353 Title:  BASIC COLLEGE ENGLISH III 
 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning 
Standards, the following are proficiencies required for the successful completion of the above named course. 
 
The student will: 
 

1. understand the relationship between details and the main idea in a given reading selection. 
2. mimic the author’s style, including use of relevant literary devices and form. 
3. use a historical approach to the study of British literature in order to analyze its reflection of the culture. 
4. be able to write a resume. 
5. acquire new vocabulary using various strategies. 
6. differentiate between facts and inferences as they relate to characterization. 
7. collaborate by sharing ideas, examples, and insights productively and respectfully in formal conversation / discussion. 
8. understand the social ranks that exist in British society. 
9. understand the role of religion in British society. 
10. use a variety of technologies for learning. 
11. present themes of literature in visual form. 
12. identify and use reliable print and digital sources to direct analytical conversation. 
13. compare authors’ treatment of the same genre across time periods. 
14. analyze poetry for poetic devices and themes. 
15. retell events from literature using a variety of modes. 
16. select appropriate textual evidence and explicate it in terms of a topic sentence. 
17. use various modes of writing to support an intended argument. 
18. determine an author’s purpose, tone, and intended audience. 
19. write a reaction paper. 
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20. understand the relationship between details and the main idea in a given reading selection. 
21. mimic the author’s style, including use of relevant literary devices and form. 
22. use a historical approach to the study of British literature in order to analyze its reflection of the culture. 
23. be able to write a resume. 
24. acquire new vocabulary using various strategies. 
25. differentiate between facts and inferences as they relate to characterization. 
26. collaborate by sharing ideas, examples, and insights productively and respectfully in formal conversation / discussion. 
27. understand the social ranks that exist in British society. 
28. understand the role of religion in British society. 
29. use a variety of technologies for learning. 
30. present themes of literature in visual form. 
31. identify and use reliable print and digital sources to direct analytical conversation. 
32. compare authors’ treatment of the same genre across time periods. 
33. analyze poetry for poetic devices and themes. 
34. retell events from literature using a variety of modes. 
35. select appropriate textual evidence and explicate it in terms of a topic sentence. 
36. use various modes of writing to support an intended argument. 
37. determine an author’s purpose, tone, and intended audience. 
38. write a reaction paper. 
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I. COMPARATIVE NARRATIVES:  BEOWULF AND GRENDEL 
Essential Question(s): a) How does perspective affect the experience of the events? 

b) How does literature reflect the values of the time period and culture in which it was written? 
Enduring Understanding(s): a) Perspective greatly affects the experience of an individual.  Writers use perspective to provide commentary 

on events. 
b) Texts are products of their environments.  Writers use, react to, and comment on societal expectations. 

 
COMPARATIVE NARRATIVES:  BEOWULF AND GRENDEL 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

1. understand the relationship 
between details and the main 
idea in a given reading selection.  
(1) 

RL.11-12.1 
 
RL.11-12.7 

• read Beowulf and an excerpt 
from Grendel.  In a chart, 
compare the scenes, noting 
similarities and differences, 
making references to specific 
textual evidence. 

Chart Use the scene from Grendel’s 
first kill 

2. mimic the author’s style, 
including use of relevant literary 
devices and form.  (2) 

W.11-12.3.A 
W.11-12.3.B 
W.11-12.3.C 
W.11-12.3.D 
W.11-12.3.E 

• revise a scene from Beowulf 
from another character’s 
perspective, using a given 
number of poetic devices to 
mimic the author’s style 
(including kenning, epithet, 
alliteration). 

 
 
 
 
 
 
 

Revised scene Use the battle with Grendel’s 
mother or the battle with the 
dragon 
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COMPARATIVE NARRATIVES:  BEOWULF AND GRENDEL 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

3. use a historical approach to the 
study of British literature in 
order to analyze its reflection of 
the culture.  (3) 

W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.E 
W.11-12.2.F 
W.11-12.6 
RI.11-12.7 
SL.11-12.2 
8.1.12.A.3 
9.2 

• research the history of the 
Anglo-Saxon culture to 
identify the influx of 
Christianity into their culture. 

• after a close reading of 
Beowulf, identify elements of 
paganism and Christianity in 
the epic and report their 
finding in an essay using 
integrated textual evidence. 

Group research documented 
on Google Docs, PowerPoint 
of findings, and essay 

In groups, students can research 
various aspects of Anglo-Saxon 
culture 

4. write a resume.  (4) W.11-12.2.E 
W.11-12.4 
 
8.1.12.A.2 
9.2 

• write a resume for Beowulf in 
response to a NJ Classified 
ad. 

Typed, formal resume Create own ad if none available 
are suitable 

5. acquire new vocabulary using 
various strategies.  (5) 

L.11-12.4.A 
L.11-12.4.B 
L.11-12.4.C 
L.11-12.4.D 
 
RL.11-12.4 
9.2 
 

• in groups, given a list of 
vocabulary, draw pictures to 
illustrate the definition of the 
word, using mnemonic 
devices for memory cues. 

• present their pictures to the 
class. 

• use the words in context over 
the course of several weeks 
to demonstrate their lasting 
acquisition of vocabulary. 

Pictures, presentation, use of 
vocabulary 

Consult Quarterly C when 
developing vocabulary lists 
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II. CANTERBURY TALES 
Essential Question(s): a) What were the divisions of medieval society, and how did individual roles contribute to the general order? 

b) How do authors comment on common beliefs of their societies, including religion and gender roles? 
Enduring Understanding(s): a) Medieval English society was a strictly stratified one.  Social class and occupation dictated identity within a 

strict feudal system. 
b) Authors use physical character descriptions, narrative techniques, symbolism, implication, and language to 

comment on society. 
 
CANTERBURY TALES 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

6. differentiate between facts and 
inferences as they relate to 
characterization.  (6) 

RL.11-12.3 
RL.11-12.10 

• after reading the General 
Prologue, make a column list 
that charts character names, 
character traits as described 
by the narrative, and the 
character as Chaucer saw 
him. 

Character chart  

7. collaborate by sharing ideas, 
examples, and insights 
productively and respectfully in 
formal conversation / discussion.  
(7) 

W.11-12.1.A 
W.11-12.1.B 
W.11-12.1.C 
W.11-12.1.D 
W.11-12.1.E 
W.11-12.6 
SL.11-12.1.A 
SL.11-12.1.B 
SL.11-12.1.C 
SL.11-12.1.D 
8.1.12.A.3 
9.2 

• respond to a discussion 
board posting asking whether 
the Wife of Bath is a modern 
woman. 

• interact with their peers’ 
postings on the discussion 
board. 

Discussion board  

8. understand the social ranks that 
exist in British society.  (8) 

RL.11-12.9 • on a chart that organizes feudal 
hierarchy, place selected 
characters from the General 

Graphic organizer Project the image of the 
hierarchy on the board, and 
have students physically place 
cut-outs of the characters 



ENG353  BASIC COLLEGE ENGLISH III                16  

 

CANTERBURY TALES 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   
Prologue according to their 
rank. 

9. understand the role of religion in 
British society.  (9) 

RL.11-12.9 
RL.11-12.6 
SL.11-12.4 
SL.11-12.6 

• review the structure of the 
medieval Catholic Church. 

• given a template of a figure, 
show the split evident in the 
Pardoner.  On one side, 
students sketch the character 
according to society’s 
expectations for a religious 
figure.  On the other side, 
sketch how the Pardoner 
violates those expectations, 
creating irony and showing 
religious hypocrisy. 

• incorporate direct quotes 
from the text in their project 
to support their analysis. 

Body mirror presentation Consider various ways to 
“mirror” the duality of the 
character 
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III. SOCIAL COMMENTARY 
Essential Question(s): a) What is the role of the educational system in shaping our experience of learning? 

b) How have authors portrayed the changing relationship between man and nature? 
c) How have authors used satire for social commentary? 
d) What devices do authors use in composing poetry, and what is their purpose? 

Enduring Understanding(s): a) Pedagogy influences personal understanding of the world.  Educational philosophies have changed over 
time and are still evolving. 

b) Writers of the Romantic era turned to poetry to express their reaction to the advent of the Industrial Age. 
c) Authors have used satire to comment on classism, racism, and religious bias. 
d) Poets use various devices of figurative language in order to explore a theme. 

 
SOCIAL COMMENTARY 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

10. use a variety of technologies for 
learning.  (10) 

RI.11-12.1 
RI.11-12.4 
RI.11-12.6 
RI.11-12.10 
W.11-12.1.A 
8.1.12.A.3 
9.2 

• read an article on Newsela at 
their assigned lexicon levels 
that covers an environmental 
issue. 

• respond to the questions that 
accompany the article. 

• compose a thesis statement 
that shows the relationship 
between a selection of 
Romantic poetry and the news 
article. 

Newsela quiz and thesis 
statement 

 

11. present themes of literature in 
visual form.  (11) 

RL.11-12.1 
SL.11-12.5 

• design an environmental poster 
that incorporates a quote from 
“The World Is Too Much with 
Us.”  The design of the poster 
must be reflective of the 
imagery in the selected lines. 

Poster design  
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SOCIAL COMMENTARY 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

12. identify and use reliable print 
and digital sources to direct 
analytical conversation.  (12) 

RL.11-12.2 
RI.11-12.2 
SL.11-12.1.A 
SL.11-12.1.B 
SL.11-12.1.C 
SL.11-12.1.D 

• read excerpts from Hard 
Times. 

• use the SIRS database (or 
similar source) to find an 
article about a current issue 
in education. 

• share their findings in the 
form of a discussion circle, 
tying their findings and 
reactions to Hard Times. 

Class discussion Could also use the shared 
inquiry structure for the 
discussion 

13. compare authors’ treatment of 
the same genre across time 
periods.  (13) 

RL.11-12.5 
RL.11-12.6 
RI.11-12.5 
W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.F 
W.11-12.10 

• after reading Swift’s “A 
Modest Proposal,” read a 
selection of contemporary 
satire. 

• write a paper that compares 
and contrasts the satirical 
techniques used by each 
author. 

 
 
 
 
 
 
 
 
 
 

Paper Consider Barry or Sedaris essay 
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SOCIAL COMMENTARY 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

14. analyze poetry for poetic devices 
and themes.  (14) 

RL.11-12.4 
 
SL.11-12.1.A 
SL.11-12.1.B 
SL.11-12.1.C 
SL.11-12.1.D 

• use a two-column chart, with 
one side containing the text 
of “The Lamb,” to perform 
annotated reading.  Teacher 
will model annotations for 
both “The Lamb” and “The 
Tyger” in this manner.  
Annotations should include 
analysis of poetic devices, 
such as imagery, rhythm, 
diction, symbolism, and tone.  
Teacher will model how to 
draw connections between 
the devices and the poems’ 
themes. 

• in small groups, analyze 
“Ozymandias” in the same 
manner. 

Chart and group work  
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IV. RELATIONSHIPS THROUGH POETRY 
Essential Question(s): a) How does gender inform personal experience of relationships? 

b) How do people express strong emotions? 
Enduring Understanding(s): a) Society’s view of one’s gender frequently dictates one’s role. 

b) Authors use a variety of poetic devices such as imagery, hyperbole, simile, and metaphor, among others, to 
express various experiences of love.  

 
RELATIONSHIPS THROUGH POETRY 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

15. retell events from literature 
using a variety of modes.  (15) 

RL.11-12.1 
W.11-12.2.B 
W.11-12.6 
8.1.12.A.3 

• create a comic strip that 
retells the events of the 
ballad read in class, or based 
on a ballad that they choose. 

• incorporate at least one 
direct quote from the original 
ballad. 

Students will print out their 
comic strip for evaluation 

Use bitstrips.com 

16. select appropriate textual 
evidence and explicate it in 
terms of a topic sentence.  (16) 

L.11-12.5.A 
L.11-12.5.B 
W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.E 
W.11-12.2.F 
9.2 

• examine the structure of a 
Spenserian and Shakespearean 
sonnet. 

• analyze the poetic devices in 
the sonnets, using teacher-
directed annotations. 

• compose a developmental 
paragraph that identifies a 
poetic device in one sonnet and 
explains how the device 
contributes to the poem’s 
theme. 

Analysis in discussion 
 
Developmental paragraph 
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RELATIONSHIPS THROUGH POETRY 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

17. use various modes of writing to 
support an intended argument.  
(17) 

RI.11-12.8 
RI.11-12.9 
W.11-12.9.A 
W.11-12.9.B 
L.11-12.6 
8.1.12.A.2 

• in groups, compose a legal 
brief defending the actions of 
the speaker in either 
“Porphyria’s Lover” or “My 
Last Duchess.”  In their 
defense, students should 
reference gender roles 
and/or social class 
expectations of the time 
period. 

Presentation of brief Have students reference case 
law 
 
GoogleDocs legal brief template 
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V. MACBETH 
Essential Question(s): a) How do gender expectations shape the actions and thoughts of the individual? 

b) How do the consequences of one’s decisions affect one’s future? 
Enduring Understanding(s): a) Society’s definitions of gender often shape personal development and life choices.  When an individual 

challenges these roles, he or she often faces conflict. 
b) The consequences of one’s decisions are not always immediately clear, but they are ultimately the result of 

one’s own choices. 
 
MACBETH 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

18. determine an author’s purpose, 
tone, and intended audience.  
(18) 

RI.11-12.5 
SL.11-12.2 

• read and annotate “Role 
Reversal” and “Beauty and 
the Beast” from Patterns of 
Exposition. 

• discuss the articles’ findings 
and how they inform readers’ 
understandings of Macbeth. 

Annotations, discussions, 
extended activity 

To extend activity, follow with a 
research assignment or 
discussion board posting on 
gender roles in Macbeth 
 
“Role Reversal” in Patterns of 
Exposition, p. 400 
 
“Beauty and the Beast” in 
Patterns of Exposition, p. 299 

19. write a reaction paper.  (19) W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.E 
W.11-12.2.F 

• compose a short reaction 
paper or journal entry to 
specific scenes from the play 
wherein Macbeth makes key 
choices. 

 
 
 

Written response Suggested:  Use decision to 
murder the King (end of Act I), 
or use climax:  Macbeth at the 
end of the banquet scene (Act 
III, scene iv) 
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MACBETH 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

20. draw parallels between issues 
presented in the text and 
current issues.  (20) 

W.11-12.7 
W.11-12.8 
SL.11-12.1.A 
SL.11-12.1.B 
SL.11-12.1.C 
SL.11-12.1.D 

• after reading Macbeth, 
choose a current event or 
news story mirroring a theme 
in the play. 

• in small groups, determine 
the similarities between the 
events of the article and the 
events in the play. 

• present their findings. 

Group work and presentation Use SIRS database 
Use GoogleDocs 

21. organize, prepare, and deliver a 
spoken presentation clearly and 
expressively, with use of 
relevant visuals.  (21) 

RL.11-12.6 
SL.11-12.3 
SL.11-12.6 

• given a scene from the play, 
assign roles of director, 
costume designer, set 
designers, and actors. 

• prepare, plan, and practice 
for original interpretation. 

• review the recording of their 
performance. 

Original performances Consider booking the 
auditorium for performance 
 
Record the performance 

22. write a critical review.  (22) W.11-12.1.A 
W.11-12.1.B 
W.11-12.1.C 
W.11-12.1.D 
W.11-12.1.E 
9.2 

• review the same scene from 
a film version of the play. 

• compare the self-directed 
class version and film version 
in the form of a critical 
review. 

 
 
 
 

Critical review  
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MACBETH 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

23. analyze a text through 
annotations.  (23) 

RI.11-12.5 
W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.E 
W.11-12.2.F 

• read and annotate reviews of 
various film and stage 
productions of Macbeth. 

• answer PARCC-style 
questions on the articles. 

• write a brief paper that 
summarizes the key points of 
each review. 

PARCC questions and writing Select reviews ahead of time 
 
Read reviews with the students, 
and model the process of 
annotation 
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VI. BRITISH NOVEL (Choice; including Lord of the Flies, Curious Incident of the Dog in the Night-Time, Mr. Pip) 
Essential Question(s): a) How does literature explore an individual’s reaction to adversity? 

b) How does experience with authority figures, present or absent, affect the development of the individual? 
Enduring Understanding(s): a. An individual experiences personal change (growth or descent) through conflict. 

b. The presence or absence of authority figures provides an opportunity for adolescent maturity. 
 
BRITISH NOVEL 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

24. connect themes and events in 
literature to their own 
experiences.  (24) 

RL.11-12.10 
W.11-12.10 

• keep a literature log in 
response to the reading, 
based on prompts provided 
by the teacher. 

Literature log  

25. collaborate by sharing ideas, 
examples, and insights 
productively and respectfully in 
informal conversation / 
discussion.  (25) 

SL.11-12.2 
SL.11-12.3 

• while reading Lord of the 
Flies, view the TED talk. 

• discuss the nature of man as 
susceptible to evil when 
placed in a situation with 
authority figures that 
condone violence or with 
positive role models missing. 

Participation in discussion http://www.ted.com/talks/ 
philip_zimbardo_on_the_ 
psychology_of_evil 

26. complete narrative writing in the 
style of the author of the original 
piece.  (26) 

W.11-12.3.A 
W.11-12.3.C 

• after reading the first few 
chapters of the novel, plan to 
write an extension of the 
story, resolving the conflict of 
adversity or conflicts with 
authority figures. 

 

Prewriting Use pp. 54-60 of PARCC 
ELA/Literacy Assessments as a 
model for the prewriting tasks 
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BRITISH NOVEL 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

27. utilize textual evidence to 
support analysis of 
characterization.  (27) 

RL.11-12.1 
RL.11-12.2 
RL.11-12.3 
SL.11-12.1.A 
SL.11-12.1.B 
SL.11-12.1.C 
SL.11-12.1.D 

• while reading Curious 
Incident, analyze how the 
father’s decisions adversely 
affect Christopher, what 
motivated the father’s 
decisions, and the 
consequences of his actions. 

• while reading Mr. Pip, 
analyze how various 
authority figures have an 
impact on the social, 
emotional, and educational 
growth of the protagonist. 

Class discussion  
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VII. RESEARCH PAPER 
Essential Question(s): a) How does one research a topic? 

b) How does one structure a research paper? 
c) What are the formatting conventions of a research paper? 

Enduring Understanding(s): a) One develops a topic question and uses secondary texts to explore an element within an anchor text, 
incorporating both print and digital resources. 

b) One builds the final written product from the initial outline and following revisions. 
c) A research paper uses MLA formatting. 

 
RESEARCH PAPER 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

28. select a topic for research and 
analysis, using a piece of British 
literature as the primary text.  
(28) 

W.11-12.1.A 
W.11-12.2.B 
9.2 

• use a piece of British 
literature as the anchor or 
primary source for a research 
paper. 

• use the research paper 
process to identify a topic 
question and to construct an 
outline. 

Identification of text, topic 
question, and outline 

 

29. locate, analyze, and incorporate 
available print and digital 
sources while researching a 
given topic.  (29) 
 
 
 
 

W.11-12.8 
8.1.12.F.1 
9.2 

• visit the media center to 
gather information on a given 
research topic. 

Notes See format for notecards or 
quote chart in the PTHSD 
Research Handbook 
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RESEARCH PAPER 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

30. effectively integrate in an 
original paper material from 
primary and secondary sources.  
(30) 

RI.11-12.3 
W.11-12.4 

• given a piece of literary 
criticism, analyze the 
structure of the critical essay 
using a chart. 

• incorporate their findings 
from the critical essay in their 
research papers. 

Writing  

31. be able to provide a clear 
introduction, development of 
points, a thorough conclusion, 
and a Works Cited page in a 
piece of MLA formatted 
research writing.  (31) 

W.11-12.4 
W.11-12.5 
L.11-12.1.A 
L.11-12.1.B 
L.11-12.2.A 
L.11-12.2.B 
L.11-12.3.A 
8.1.12.A.3 
9.2 

• after structured research and 
prewriting, compose a 
literary research paper on a 
given topic. 

• use standard MLA formatting 
conventions. 

• include a Works Cited page. 
• submit their work to 

TurnItIn.com 

Final paper PTHSD Research Handbook 
 
TurnItIn.com 
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VIII. GRAPHIC NOVEL:  PERSEPOLIS 
Essential Question(s): a) What is the relationship between story line and image? 

b) How does a graphic novel connect to traditional writing? 
Enduring Understanding(s): a) Story line and image inform each other equally. 

b) A graphic novel explores themes and conflict common in traditional writing. 
 
GRAPHIC NOVEL 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

32. examine the structure of a 
graphic novel, becoming familiar 
with its elements of design and 
outlay.  (32) 

RL.11-12.10 • read the first few pages in 
class, following along as the 
teacher models how to read 
and analyze graphic novels. 

Class discussion  

33. connect themes and events in 
literature to their own 
experiences.  (24) 

W.11-12.6 
W.11-12.2.A 
W.11-12.2.B 
W.11-12.2.C 
W.11-12.2.D 
W.11-12.2.E 
W.11-12.2.F 
8.1.12.A.3 

• use the format of a blog to 
explore the themes of the 
graphic novel, such as how 
warfare affects an individual, 
the process of growing up, 
the role of religion in creating 
identity. 

• draw parallels to their own 
lives in their responses. 

 
 
 
 
 
 

Blog responses  
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GRAPHIC NOVEL 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 
Standards SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   

34. produce a written product that 
effectively communicates the 
writer’s intent.  (33) 

L.11-12.3.A • select a page of their 
choosing to rewrite as a 
traditional novel. 

• incorporate imagery, 
dialogue, and 
characterization to transfer 
messages from the images 
into text. 

Writing  
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APPLICATIONS and SOFTWARE 
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APPENDIX A SAMPLE AUTHENTIC ASSESSMENT 
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AUTHENTIC ASSESSMENT TASK 

 
MACBETH:  THE FINAL CUT 

 
 
Collaborative decision-making, creative, critical thinking, and utilization of technology are crucial in the real world of work.  In order to develop these 
skills, along with a host of literary proficiencies, you will produce an original film version of a portion of the play Macbeth.  This project will include 
revising the original text, casting and staging the scene, and filming on video tape the final cut.  In addition, you will research production companies 
whose services you would require to complete the task.  You may choose from the following list of services: 

• Costume and make-up 
• Design 
• Prop and/or set construction 
• Audio/visual production 
• Marketing 

 
The following steps are required to complete this assignment: 

1. Establish a group of 3-5 students. 
2. Choose a scene or scenes for your production, which may run up to 15 minutes in length. 
3. Create a script for your scene or scenes, making any necessary deletions from the original text.  You may NOT, however, alter Shakespeare’s 

language. 
4. Include stage notes (movement and placement of actors, props, lighting, sound, etc.) in your script. 
5. Film your final performance on videotape for class viewing. 
6. Research to find a production company whose services you would require to stage this performance. 
7. Write, in correct business letter form, an inquiry to this company requesting an estimate for their services.  Be sure to include a brief summary 

of your project, a list of items/services needed, and a timeframe for a response. 
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PERFORMANCE RUBRIC 
 

MACBETH:  THE FINAL CUT 
 

 STRONG AVERAGE WEAK 

PUBLIC SPEAKING 
SKILLS 

Entire performance includes 
enunciation, no verbal pauses, pacing, 
volume, projection, word emphasis, 
and vocal variety. 
 
Performances always use eye contact 
where appropriate and in the 
direction of appropriate parties. 

Most of performance includes 
enunciation, no verbal pauses, pacing, 
volume, projection, word emphasis, 
and vocal variety. 
 
Performances generally use eye 
contact where appropriate and in the 
direction of appropriate parties. 

Performance has verbal pauses and is 
weak in enunciation, pacing, volume, 
projection, word emphasis, and vocal 
variety. 
 
Performances do not use eye contact 
where appropriate and in the 
direction of appropriate parties. 

ACCURACY 
Entire performance preserves the 
tone, language, and purpose of the 
original scene. 

Performance occasionally lacks in 
accuracy in tone, language, and/or 
purpose of the original scene. 

Performance does not preserve the 
tone, language, and purpose of the 
original scene. 

GROUP 
PARTICIPATION 

Member participated consistently, 
equally, and effectively throughout 
the project. 

Member participated, but not 
consistently, equally, and/or 
effectively throughout the project. 

Member did not participate 
consistently, equally, or effectively 
throughout the project. 

SCRIPT 

Stage notes are always appropriately 
placed to reflect the mood of the 
scene and to preserve the writer’s 
intention. 
 
Stage notes always include placement, 
vocal variety, direction, and gestures. 

Stage notes are occasionally missing 
or not appropriately placed to reflect 
the mood of the scene and to 
preserve the writer’s intention. 
 
Stage notes inconsistently include 
placement, vocal variety, direction, 
and gestures. 

Stage notes are not appropriately 
placed to reflect the mood of the 
scene and to preserve the writer’s 
intention. 
 
Stage notes do not specify placement, 
vocal variety, direction, and gestures. 

MOCK BUSINESS 
LETTER 

Follows the format and uses the tone 
of a standard business letter, meeting 
the purpose of requesting a specified 
service. 

Occasionally demonstrates lapses in 
following the format and/or tone of a 
standard business letter, or does not 
request a specified service clearly. 

Rarely or never follows the format and 
tone of a standard business letter, or 
does not meet the purpose of 
requesting a specified service. 
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STUDENT SELF-ASSESSMENT 
 

MACBETH:  THE FINAL CUT 
 

1. The best ideas I had for this presentation were 
 
 
 

2. A major problem I encountered while working was 
 
 
 

I solved this problem by 
 
 
 

3. I believe that the greatest strength of my group’s product is 
 
 
 

4. Something I would do differently next time I work collaboratively is 
 
 
 

5. The most important concepts learned from this project are 
 
 
 

6. Create a pie chart representing how much work each group member contributed to this project. 
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APPENDIX B SHOWCASE PORTFOLIO 
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LANGUAGE ARTS SHOWCASE PORTFOLIO 

 
 
COURSE OF STUDY:           
 
 
TABLE OF CONTENTS 

 

1. Growth in Writing Entry 
2. Best Writing Process Entry 
3. Reading Process Entry 
4. Technology Entry 
5. Oral Presentation Entry (Optional) 
 
 
GROWTH IN WRITING ENTRY 
 

Selection – Expository Piece of Writing            
 

 Targeted Skill:   Grade 9 Development of introductory strategies 
     Grade 10 Integrating primary sources 
     Grade 11 Integrating primary and secondary sources 
     Grade 12 Coherence (and adherence) to the thesis statement – attention to diction, clarity, unity 
 
 

STUDENT SELF-ASSESSMENT 
 

1. How did you go about writing this piece?  How did you come up with the topic?  What influenced you as you were working on 
this piece? 

2. Why did you select each of these pieces in your growth entry? 
3. What did you learn about writing and about yourself as a writer from composing these two pieces? 
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BEST PROCESS PIECE ENTRY 
 

Selection – Use of Writing as Process           
 
 Target Skill: Grade 9 Constructing an effective thesis statement 
   Grade 10 Research citations, notecards/quote chart, correct format 
                                                                  Distinguishing between revision and editing 

Grade 11 Revision strategies – delimiting a topic, identifying fallacies, bias, and speculation in revising an 
                           essay and essay’s argument 
Grade 12 Effective revision techniques – synthesize, interpret, employ logical analysis, and form valid 
                           judgments 

 
List additional pieces included with this entry: 
 
        

        

        

 
 

STUDENT SELF-ASSESSMENT 
 

1. How did you get started on this piece?  How did you decide on a topic? 
2. What happened as you worked on it?  How did you go about writing it? 
3. How did your ideas about the topic change from the beginning to the end of working on the piece? 
4. What were the hardest decisions to make as you worked on the piece?  How did you make them? 
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READING PROCESS ENTRY 
 
Titles of pieces of work included with this entry:             
 
                        
 
 Targeted Skills:   Grade 9 Metacognitive response LOGS 
      Grade 10 Using “think-aloud” reading strategies and rubrics to evaluate student responses 
      Grade 11 Using “think-aloud” reading strategies with poetry 
      Grade 12 Dialectic responses 
 

 

STUDENT SELF-ASSESSMENT 
 

1. How did you go about choosing the work samples you have included? 
2. What did you learn about the reading process from doing the work you have submitted? 
3. How does the work you have included show what happens in your mind during the act of reading? 
4. What do the work samples you have included show about your strengths and weaknesses as a reader? 

 

 
TECHNOLOGY ENTRY 
 
Title of work included with this entry:  _________________________________________ 
 
         Targeted Skill:     Grade 9            Create and manipulate information, independently and/or collaboratively to 
                                                                  to solve problems, and design and develop products 
                                       Grade 10          Evaluate information sources for accuracy, relevance, and appropriateness 
                                       Grade 11          Make informed choices among technology systems, resources, and services 
                                                                  in a variety of contexts 
                                       Grade 12           Produce a multimedia product using text, graphics, moving images, and sound 
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ORAL PRESENTATION – (Optional) 
 
Title of Presentation:              
 
 Targeted Skill:   Grade 9 Teacher and peer evaluation rubric and a self-reflection 
     Grade 10 Effective use of persuasive speaking techniques in a 4-minute formal presentation 
     Grade 11 Content Skills – develop meaningful messages, details, sources 
     Delivery Skills – tone, voice modulation, eye contact, platform movement 
     Grade 12 Content Skills – clarity, accuracy 
     Delivery Skills – diction, demeanor 
 
 

STUDENT SELF-ASSESSMENT 
 

1. Why did you select this piece for the oral presentation entry? 
2. What did you learn about speaking and about yourself as a speaker from preparing and delivering this oral presentation? 
3. How does this presentation show something about your strengths and weaknesses as a speaker? 
4. What difficulties or challenges did you face as you prepared this oral presentation?  What did you especially enjoy about this 

task 
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APPENDIX C         NEW JERSEY STUDENT LEARNING STANDARDS 
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NEW JERSEY STUDENT LEARNING STANDARDS 
 

3 - English Language Arts 
8 - Technology 
9 - 21st Century Life and Careers 

http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/
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 POINTS 4 POINTS 3 POINTS 2 POINT 1 POINT 0 

WRITING/WRITTEN 
EXPRESSION 

--The student 
response addresses 
the prompt and 
provides effective and 
comprehensive 
development of the 
claim, topic and/or 
narrative elements by 
using clear and 
convincing reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
consistently 
appropriate to the 
task, purpose, and 
audience. 

--The student 
response addresses 
the prompt and 
provides effective 
development of the 
claim, topic and/or 
narrative elements by 
using clear reasoning, 
details, text- based 
evidence, and/or 
description; the 
development is 
largely appropriate to 
the task, purpose, and 
audience. 

--The student 
response addresses 
the prompt and 
provides some 
development of the 
claim, topic and/or 
narrative elements by 
using some 
reasoning, details, 
text- based evidence, 
and/or description; the 
development is 
somewhat appropriate 
to the task, purpose, 
and audience. 
  

--The student 
response addresses 
the prompt and 
develops the claim, 
topic and/or narrative 
elements minimally by 
using limited 
reasoning, details, 
text- based evidence 
and/or description; the 
development is limited 
in its appropriateness 
to the task, purpose, 
and/or audience. 

--The student 
response is 
underdeveloped and 
therefore 
inappropriate to the 
task, purpose, and/or 
audience. 
--The student 
response 
demonstrates a lack 
of coherence, clarity 
and cohesion. 
  

  --The student 
response 
demonstrates 
purposeful coherence, 
clarity, and cohesion 
and includes a strong 
introduction, 
conclusion, and a 
logical, well-executed 
progression of ideas, 
making it easy to 
follow the writer’s 
progression of ideas. 

--The student 
response 
demonstrates a great 
deal of coherence, 
clarity, and cohesion, 
and includes an 
introduction, 
conclusion, and a 
logical progression of 
ideas, making it fairly 
easy to follow the 
writer’s progression of 
ideas. 
  

--The student 
response 
demonstrates some 
coherence, clarity, 
and/or cohesion, and 
includes an 
introduction, 
conclusion, and 
logically grouped 
ideas, making the 
writer’s progression of 
ideas usually 
discernible but not 
obvious.  

--The student 
response 
demonstrates limited 
coherence, clarity, 
and/or cohesion, 
making the writer’s 
progression of ideas 
somewhat unclear. 
  

--The student 
response 
demonstrates a lack 
of coherence, clarity 
and cohesion. 
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  --The student 
response establishes 
and maintains an 
effective style, while 
attending to the 
norms and 
conventions of the 
discipline. The 
response uses 
precise language 
consistently, including 
descriptive words and 
phrases, sensory 
details, linking and 
transitional words, 
words to indicate 
tone, and/or domain- 
specific vocabulary. 

--The student 
response establishes 
and maintains an 
effective style, while 
attending to the 
norms and 
conventions of the 
discipline. The 
response uses mostly 
precise language, 
including descriptive 
words and phrases, 
sensory details, 
linking and transitional 
words, words to 
indicate tone, and/or 
domain-specific 
vocabulary. 

--The student 
response establishes 
and maintains a 
mostly effective style, 
while attending to the 
norms and 
conventions of the 
discipline. The 
response uses some 
precise language, 
including descriptive 
words and phrases, 
sensory details, 
linking and transitional 
words, words to 
indicate tone and/or 
domain-specific 
vocabulary. 

--The student 
response has a style 
that has limited 
effectiveness, with 
limited awareness of 
the norms of the 
discipline. The 
response includes 
limited descriptions, 
sensory details, 
linking or transitional 
words, words to 
indicate tone, or 
domain-specific 
vocabulary. 

--The student 
response has an 
inappropriate style. 
The student writing 
shows little to no 
awareness of the 
norms of the 
discipline. The 
response includes 
little to no precise 
language. 

WRITING 
KNOWLEDGE OF 
LANGUAGE AND 
CONVENTIONS 

--The student 
response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing.  Though there 
mat be a few minor 
errors in grammar and 
usage, meaning is 
clear throughout the 
response. 

--The student 
response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing.  There may be 
a few distracting 
errors in grammar and 
usage, but meaning is 
clear. 

--The student 
response 
demonstrates 
inconsistent 
command of the 
conventions of 
standard English.  
There are a few 
patterns of errors in 
grammar and usage 
that may occasionally 
impede 
understanding.  

--The student 
response 
demonstrates limited 
command of the 
conventions of 
standard English.  
There are multiple 
errors in grammar and 
usage demonstrating 
minimal control over 
language.  There are 
multiple distracting 
errors in grammar and 
usage that sometimes 
impede 
understanding.  

--The student 
response 
demonstrates little to 
no command of the 
conventions of 
standard English.  
There are frequent 
and varied errors in 
grammar and usage, 
demonstrating little or 
no control lover 
language.  There are 
frequent distracting 
errors in grammar and 
usage that often 
impede 
understanding.  
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